CHARACTER

B A S E D

LITERACY




CBL Themes



Quarter Theme

Posted in class
Discussed on a daily basis
Connected to students lives

Used in classroom management language
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Responsibility
. Requires
Action

living life with responsibility every day

Responsibility is the active side of morality: doing what I
should do, doing what I say I will do, doing what is best for
everybody; especially doing the one thing I should be doing
right now.




Change
Requires

Effort

living life with dignity and moderation

Change is possible. Change requires three things; a vision,
a plan, and effort. It requires changing bad habits to good
habits. It requires effort even when I don’t feel like working.
It requires taking one step at a time.




Leadership
Requires
Engagement

engaging life fully for the common good

Leaders develop and dedicate their talents to promote the
common good. This is where they choose to spend their time
and effort. Leadership requires positive civic engagement. It
is making sure that the communities I am part of are better
because | am in them. And that I am better because of the
communities I choose to be part of.




Justice
Requires

Restraint

living out justice for all people and the earth

There are things I cannot say or do to myself, any other
person, or the planet because justice demands it. The

actions I take and the decisions I make must respect the
rights of all.




Courage
Requires
Fortitude

living with courage and commitment

Courage is risk for a reason, not risk for a thrill; courage
requires I moderate my impulses and emotions. Courage
leads me to consider the heroic journey in which people live
for purposes bigger than themselves and their wants and
needs.




Integrity
Requires
Wholeness

living out integrity and reflective justice

Integrity requires that the way I live my life is whole,
entire, undivided, sound, coherent and principled.
Integrity moves me to do difficult and new things not
just easy and accustomed things.




THEME CLASSROOM
EXAMPLES
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Justice requires
restraint

Justice demands I
not say or do some

things to myself,
any other person,
or the planet.

The actions I take,
and the decisions I
make, must respect
the rights of all.
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Responsibility is
doing what | should
do, doing what |
said | would do,
doing what is best
for everybody;
especially doing
the one thing |
should be doing
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CBL reading list

Middle school has a 3 year reading list

High school has a 4 year reading list

Y RN T SR S S it A i S % ' “



Middle
School
Reading List

Cycle 1
2017-2018

Cycle II
2018-2019

Cycle III
2016-2017

Responsibility | Tuck Everlasting Island of the Blue Dolphins | Lupita Mafiana
Requires The Breadwinner Esperanza Rising Freak the Mighty
Action Joey Pigza Swallowed the Key Igbal The Outside Shot
Change Miracle’s Boys Riding Freedom The Maze
Requires Taste of Salt Where the Red Fern Grows | Frindle
Effort Popcorn Days and Buttermilk Jesse I am the Cheese
Nights
Leadership The Call of the Wild The Lightning Thief The View from Saturday
Requires The Mighty Miss Malone The Girl Who Owned a City | Mud City
Engagement The Boy on the Wooden Box The Westing Game Claudette Colvin: Twice
Toward Justice
Justice Shadow Spinner Maniac Magee Number the Stars
Requires HUSH Nothing But the Truth The Cay
Restraint Framed in Fire My Brother Sam is Dead Nelson Mandela
Courage Bridge to Terabithia Nightjohn The Phantom Tollbooth
Requires Parvana’s Journey Sarny Wringer
Fortitude Beardance Joey Pigza Loses Control Roll of Thunder, Hear My Cry
Integrity Stuck in Neutral Bronx Masquerade Lisa, Bright and Dark
Requires If You Come Softly Seedfolks Goodbye, Vietnam
Wholeness e lpat Surviving the Applewhites | The Giver

Character Education at the Markkula Center for Applied Ethics
www.scu.edu/character
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High
School

Cycle 1

Cycle 11

Cycle III

Cycle IV

g 2016-2017 2017-2018 2018-2019 2019-2020
Reading
List
Responsibility | Adventures of Ulysses The Circuit Buried Onions The Outsiders
Requires Heaven Julius Caesar The Pigman Breaking Through
Action Grapes of Wrath The Long Valley Kindred Lord of the Flies
Change Holes East Side Dreams The Afterlife All Quiet on the

Requires Effort

A Christmas Carol
Nectar in a Sieve

To Kill a Mockingbird
Their Eyes Were Watching
God

A Lesson Before Dying
Cannery Row

Western Front
Bud, Not Buddy
Of Mice and Men

Leadership 13 Days The Jungle The Golden Compass Death Be Not Proud
Requires Code Talkers Bread Givers Falling Leaves The Hunger Games
Engagement Anne Frank: Diary of a The Art of Keeping Cool Macbeth Dead Man Walking
Young Girl
Justice Farewell to Manzanar Watsons Go to Friedrich Romeo and Juliet
Requires Night Birmingham — 1963 Tunes for Bears Left for Dead
Restraint Fallen Angels A Raisin in the Sun to Dance To Red Scarf Girl
The Good Earth Cry, the Beloved Country
Courage Harry Potter and the The Hobbit Whirligig Hatchet
Requires Sorcerer’s Stone Parrot in the Oven The Lion, the Witch and the | The Pearl
Fortitude The House on Mango Under the Blood Red Sun Wardrobe Catfish and Mandala
Street Children of the River
Othello
Integrity The Contender An Island Like You I Heard the Owl Call My Child of the Owl
Requires Our Town Animal Farm Name How the Garcia Girls
Wholeness The Joy Luck Club Dragonwings The First Part Last Lost Their Accents

Somewhere in the Darkness

A Child Called “It”

Character Education at the Markkula Center for Applied Ethics
www.scu.edu/character
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A Year



Responsibility Requires Action
PROL ZINDEL
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Change Requires Effort
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Courage Requires Moderation

From Cambodia to America—Sundara’s journey has just bequn. 'l‘hc I‘i()n’ thC \\’it(.h
and the Wardrobe
C.S. LEWIS

g s g g

v

T

Can Cloyd survive on his own in the mountains?

P‘ﬂ T P R R O P RO P e

”’W\/@A@



Integrity Requires Wholeness

PR

56y "\ )
Margaret Cre@n

= TERRY TRVEMAN

T SN B ST PN A S S, B A Y SR B P I T P ) O Y T L T )




Shifts for Common Core




Shift 1

The Big ldea:

every student is ready for college
or a career at graduation from

orade 12.



Students Who are College and Career Ready

in Reading, Writing, Speaking, Listening, and Language

The dascript ons that ‘ol ow are nat stancaras themselves but insteaa affer a portrait of stugents wno meet the standards set aut n this document, As stugants
advance through ~¢ grades and master the standards in reading, writing, speaking, lister g, and anguage, tney are able to exhibit with ‘nereasing ‘ull~ess and

requlasity Tnese canacitias of tha | terate indiv dua

They demonstrate independence.

Students can, w thaut sanificant scaffalding, comprenand and eva uase
complex texts across a range of types and dscip ines, ard thay can construct
effective argumenss and convey intricate or multifacated information Likewise
st.denis are anle incepenaently 1o @ scern a speakar’s key points request
clarification and aszk re cvan: questiaons. They by’ d o others' ‘deas, articulate
thair own IdRas, and confirm tnay have been uncars:ood, Without prompting,
tnay aemonstrate command of stanaard Eng ish and acquire and use a

wide - rang na voacabulary Mare broaa y, they become self-d rected learmaers,
effectively seeking aut and us g rascurces to assist them, ncluc ng teachers,
poers, and print and digital reference materials

They build strong content knowledge.

Students astablish a nase of know aedae acress 3 wide range of subject master
by engag g wit~ works of quality and substance. Trey become proficien:

In new areas througn research and study. They reac purpasefuly and listen
attentive'y ta gain betn general knowledga ana disciphne-specific expartise
They refine ard share their «<nowledge through writing ana speaxing

They respond to the varying demands of audience, task, purpose,
and discipline.

Students adapt the r communicat on in «Rlation to auaience, tas«, purpese, and
discipline They ot ard adjust purpose for reading,. writing, speaking. listening,
and ang.age 5@ a5 warranted by the task They appreciate nuances such as
how the compos tion of an audience should affect :one wnan soeaking ana
how the connotatons of words affect mean'ng. They a o krnow that d'fferent
disciplines call far differant types ¢ evidence (e 9 documantary evidence in
hisiory, expoer mental ev'dence in science).

They comprehend as well as critique.

Siudents are engaqed and open-minded byt aiscerning—raaders ana listeners
They work di ‘gently to understand precisely what an author or speaker is

say n"q, but thay 350 guastion an author's o speaker s assumptions and
premises and assess the veracity of claims and tha soundness of reasoning

They value evidence.

S:udents cite specific eviaence wren offer'~g an aral or written interprezation
of a text They use relavant avidence when supDart ng thair awn po nts In
wrting ana spea<ing, mak ~g tneir reasoring clear to the reader or listener, and
tnay constructively avaluate others' 5@ of evidence

They use technology and digital media strategically and capably.

Students emdlay technology thOogme”:{ tc erhance their reading, writing,
spcak’ng, listening, ard language use. They ta'lor the'r searches anline to
acquire usefu’ information effic ent’y, and thay integrate what thay learn using
rechrology with what they lears offline. They are familiar witn the strengins and
I mizations of various rechnolagical too's and mediums and can se ect ana use
Tnose hast suitea te the « communicat on goals

They come to understand other perspectives and cultures.

S:uderts appreciate that the twenty-first-century classroom and workplace
are settings in which pecale frem often wdey divergent cutures and whe
reprosent diverse experiences and perspec: ves must learn and work together
Students act vely see< to uncarstana ather oerspect vas and culturas thraugh
reading and listening, and they are ab e to communicate eectively witn
prople of varied packgrounds. Tray evaluate other points of view critically
and censtructive y. Threugn read ng great classic and contemporary wWorks

of literature represcntatve of a varicty of periads, cu tures. and worldviows,
stedents can vicaniously Inhabit worlds and have expenancas much aifferent
Than thair cwn,



Shift 2

The Big ldea:

orade level reading really 1s, and
each text 1s justified several ways.



Qualitative Measures Quantitative Measures

Levels of Meaning

While the apparent aim of the text is 1o convince readers
of the day of the avils of slavery, there are octher ams as
well, among the latter, not fully revealed in the excerp?,
are Douglass's efforts to assert his own manhood (and
that of other black men) and to create an extended
analogy between his own hteral rise Lo freedom and a
speritual awakening

Structure

The Narrative uses a fairly simple, exphicit, and conven-
tional story structure, with events largely related chrono-
lcgically by a narrater recocunting his past. There are
some philosophical discussions that may, to the reader
Just locking for a story. seem Lke digressons

Language Conventionality and Clarity

Douglass’s language s largely clear and meant to be ac-
cessible. Me does, however, use some higurative language
(e.9. juxtaposing Ineral bread with the metaphorical
bread of knowledge) and Mterary devices {(e.q., personi-
fying freedorn). There are also some now-archaic and
unusual words ana phrasings (8.9, choice documents)

Knowledge Demands

The Narrative discusses moderately scphisticated
themes. The experiences of slavery Douglass describes
are cbvicusly outside stugents” own expenances, but
Douglass renders them vivid. The text is beund by Dou-
glass's authortative parspective. General background
knowledge about slavery and race in mid-nineteenth-
century America is helpful, as is knowledge of Christiani-
ty, to which Douglass makes frequent reference through-
cut the excerpt and the work as a whole.

Various readability measures of the Narrative are largely
in agreement that it is of appropriate complexity for
grades 6-8. A Coh-Metrix analysis calls attention to this
excerpt's complex syntax and the abstractiness of scme
of the language (e.g., hard-to-define concepts such

as slavery and freegdom). Helping 1o balance out that
challenge are the text's storylike structure and the way
the text draws clear connections between woras and
sentences. Readers will s4ill have to make many infer-
enceas 1o interprat and connact the text’s central iIdeas,
however.

Reader-Task Considerations

These are to be determined lecally with reference to
such variables as a student's motivation, knowleage, and
expanances as well as purpose and the complexity of
the task assigned and the guestions posed.

Recommended Placement

Both the qualitative ang quantitative measures support
the Standargs’ inclusion of the Narralive in the grades
6-8 text complexity band, with the uncerstancing that
the text sits at the high end of the range and that it
can be reread profitably in later years by more mature
stugents capable of appreciating the deeper messages
embedded in the story



Shift 3

The Big ldea:

focus on tensively teaching new
words you can use many places.



Twar One words are the woras of everyday speech usually learned in the eary grades, albait not at the same
rate by all children They are ne: consdered a chal enge ta 1he avarage native spea<er, though English anguage
lecarners of any age wi have to attend carefully 10 them. ‘W= ¢ Tier One woras are mportant, tmay are not the
facus of this discussion.

Tier Two words (wnat the Standards ra‘er to as geners! acadenic words) are far mare likey to appear in written
taxts than in speech, Thay aopear in all soris of taxts: in‘crmaticnal texts (words such as meianve, vary, formulate,
SOGC-‘ﬁC-‘Uf. and accumuiare), Tachn cal texts (canfrate, demvze, perpnery’) and lirarary taxts (misforrne,

ranificd, faltered, unabashed!y). Tier Two woras often represent subtle or prec'se ways to zay relatively simple
tnrqo—saunter instead of walk, for exarrple. Becoause Tier Two words are ‘cund across many types of texts, they
are higrly gernaralizab e

Tier Three words (what tha Standacds refer to as gamain-specfic words) are soecific te a domain or fald of
study (lava. carburetor. legisiature circumferance, aarta} and kay tc Lnderstand na a new concent withn a

text. Becouwse of their specificity and clase tes to content knowleage, Tier Three words are “ar more common

in informmatioral texts tman in literature. Recogn zed as new and "hard® words for mos: readers (particularly
studant readars), they ara often explicitly de‘ined hy the authar of a text, repeatedly used, ana atherwise heavily
scaffelded (@.9.. made a part of a g assary)

Tler Two Words and Access to Complex Texts

Because Tier Trree wards are obviously unfamiliar to mast students, contain the ‘deas necessary 10 2 new top'c, ana
are recoqnized as hoth imbartant ana spec fc tostre s.0ect a%2a in wn ch they are Instr.cting stuaants, teachers of-
ten Jdefna T er Three words oricr te students encountar ng tnam in a text and then reinfarce thair aza. s tion thraugh-
out a leszon. Unfartunately, this is not typically 1ne case with T'er Twae words, which by definition are nat unique to a
particular discipline and as a resulit are nat the ¢ ear resdansibil ty of a partic,ar contant a%ea eacher What Is more,
mary Tier Twa words are far less well defirea by contextua clues in tne texts in which they appear and are far less
h«ey ta oe defined axalic tly within a text than are T ar “hree words, Yat Tier Two words are ‘racuently ancounterad
In complax writtan taxts and are partic, arly powerf, bacause of their wide aoplicanility to many sorts of read ng,
Teachers thus need o be alert to the preserce of Ter Two words and determine wrich ores ~eed carcfu attention.



Shift 4

The Big ldea:
teach writing to 1) argue logically,
2) explain, and 3) tell a story

somewhatl; the order used to be
reversed.



Shift 5

T'he Big ldea:

anchor standards 1n reading,
writing and language [usually 10
spiral vertically from grades 6-12



Shift 6

The Big ldea:
put less emphasis on listening and
speaking; put more emphasis on

the form of language.



Shift 7

The Big ldea:

teach to reading and writing
standards for literature and
informational text - social studies
and science.



L.esson Plans



Lesson plans

Gail Tompkins PRREE lesson plan format

The lessons each consist of several short activities
based on a collection of nearly a hundred literacy
strategies which have been validated by research in the
teaching of the English language arts and also found
usable by teachers of special populations.
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Character
Based

Chorocter Education ot the Morkkala Center for Appled Hhics

ethics programs for ‘communities that learn, live, pray, or work together

www.scu.edu/character
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1. Background
Build a context for

the ideas, places,
persons, or events in
today’s reading.

2. Wordwall

Add five words to the
wordwall after
explicit instruction
and practice.

3. Review
Review the most
important timeline
events from the
beginning .

4. Read
Read the selection
for today.

S. Timeline

Agree on the most
important events in
today's reading, and
list 3-5 on the
timeline.

6. Map
Add to an ongoing

map, chart, or other
graphic organizer.

7. Activity
Explore the reading

with a visual or oral
language activity.

8. Discussion
Prompt in depth
discussion with
questions from the 9
territories.

9. Analysis
Analyze the key
paragraph closely.

10. Write

Every student writes
a short product from
today’s prompt to
connect to the unit
theme.

11. Close

Close by extending
today’s lesson to life
and the world







history connection

Chorocter Education of the Morkkila Center for Applied Hhics

¢thics programs for ‘communities that learn, live, pray, or work together

Character

Based

www.scu.edu/character

P
|

1. Background
Build a context for

the ideas, places,
persons, or events in
today’s reading.

2. Wordwall

Add five words to the
wordwall after
explicit instruction
and practice.

One key question
theme
content
Question
Information

9. Analysis
Analyze the key
paragraph closely.

student writes
ort product from
y's prompt to
ect to the unit




history connection
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¢thics programs for ‘communities that learn, live, pray, or work together
www.scu.edu/character

Character
Based

P R R E E

1. Background 3. Review S. Timeline 7. Activity 10. Write

Build a context for Review the most Agree on the most Explore the reading | Every student writes
the ideas, places, important timeline important events in | with a visual or oral |a short product from
persons, or events in '  events from the today’s reading, and | language activity. today’s prompt to
today’s reading. beginnijg Rct to the unit
2. Wordwall . Reg .

Add five words to the Ti er TWO

wordwall after - py extending
explicit instruction ge nerative lesson to life
and practice. 2 world

permanent-portable




Wordwall classroom
examples
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Character
Based

Chorocter Education of the Morkkila Center for Applied Hhics

¢thics programs for ‘communities that learn, live, pray, or work together
www.scu.edu/character

P
|

1. Background
Build a context for

the ideas, places,
persons, or events in
today’s reading.

2. Wordwall

Add five words to the
wordwall after
explicit instruction
and practice.

3. Review

Review the most
important timeline
events from the
beginning .

4. Read
Read the selection
for today.

heading only

9. Analysis
Analyze the key
paragraph closely.




Timeline Classroom
Samples




: b

..: A 5 Boent ok (hinkwd e bd RM

by V< 0 pnd Ve TRAHALH e ”g“g
s ot q-gwn,aru e vt oy DRSS

' AL S
el ,‘h e, g Py’ {7
N, e 0410 ek (osink oo e

s s J.
1l Prot 4 Due\t wlog At J
| A e ;
ya
f
- Fldo 1 2 oy o (omes fon Pegs e
wmw&mwmuuuum

s LA P B o W oAt e
PN e i Cnctcm A e -

("’“ —— \B \::ﬁ‘h - Mmaﬂ.lﬂq
N\ "

e Clovh Shestie dhasat

- 7 ’I*-‘









55 14 fh!b .

= o it

‘ - 5 A 1 .

. ﬁﬁ;& g DA Bty 9 (ke MARYE fr 4 wsn
)\ an - oleche Lake 8 D {uda . , 2

sitiagl . ¢ 4 T
- » - -k "lw-.uw.‘ ‘4’39’ 'S\\"'.;.tllvt?:d\,’z\?i. s

1 ut-‘l |V u.” s oL denie i A
bamiter wh o0 1‘}.0 fyod = ‘“Hﬂ\ .
NS s gy A ew : -

.‘0‘ EHY MYy Mk \\’ il ' .c
-W“J .“.“..l.f i .. \,.1 .| _'IQ'| ‘N '
ALY N

o we) AL beired % MU Clarn
(O SNE e Vo dofing @ Way Aed MY Wb PN

H‘?'“ felhly lor wiik "'&'Gﬁ‘ [~~~ VYT .-“.. : ~
’ 0."‘ n M1l 0“:". o B -~ " 4 .
C"{:-l': A n . ' A&.‘g
MmN e “,}r

{ rg A
‘. ﬁh‘m\wq 0 avi fiod 4 .
Py & At Y "Wy eonand >
l 1 AN . Ny L - 454_’ ) _1 4 '
Ty s S bl 10: 4% AN
L A P N L Muvw-lﬂfﬂ ' o IR ot X '™



‘QNY ' ﬂgt (100 A ~Um\¢mr i

e VW‘ ey 010 rmu MOEE Pt b o N

M‘ \ﬂl ‘\]?}' q%‘.ﬂ ,; ,‘ RASE Jm( "’l' |.,um

‘ . &’”"rr i 'm‘w ‘.\'ﬂ " Wv V? - .' GOn . V'"m \”“Ml
fhaliand*

e it o i
£ mmcrfl(cf'm osked | ‘bfm BUMSRIEEE gty vt 041

o p i
| OM Gt o) ?""'k. ek w6
menin ) \’% ‘-;w':&s m s ’t:t" 'g‘lu.u
W( m ’M‘ ”"“" *1'}“'. ‘“‘ - gt.‘u.," "p‘

G'(‘\'\M‘m”"‘mm 'sm,r I feidon

31 10:164



Wi i
wad b/e Al

?""""'
* Sex




Lty v unmn) Y N

s [

1 WS wman
* Lirw sk Koot
g el b
Yeen b S bl b Wi g A LHrnes o T '
e : Paes o Ul g
mwa;h__"‘"f ‘3:.-1 § 1

aa'ul » San
S parn e

- L T

fere :93 ° i le. S |

I TR e hd

440

o

LRt »r o AT m u-:: o :M‘ i
e her reaniont, ;'a"; :‘4:2 3 iy Lo Wi D Db
o ks NS st “43 Gy oF A,

: Ry I, 2a’ £}
:'f’: e bl 16 J .93 :'t :“ Zre fees Ten
- et God P St

— —— S— Sy
s RANY ':'.m.t-: My
, ¢ — .- )
Mar Comd Carva, Sl ood s .J:: .
] Aot oo - 7 P o
. @iz Dogv P4 W.rw T AP e
J— 4 Ny Tars L L Y e L
~ d y ot voss ‘ P s oy sun
. - , - — - .
A
S——— - ’ 28




1. After the Brazilian boa
constrictor incident, Harry is
locked into his cupboard
until the start of summer
arry lives in a cupboard under the holidays.
stairs, where there are lots of

- The Dursleys are an ordinary
family in an ordinary neighborhood

3. Harry is small and skinny for his
age. He has black hair, bright green

2. They have a son whom th eyes, and wears round, taped up
named Dudley. ey adore, 7

2. Harry gets the mail for Uncle
Vernon, and discovers that
there’'s a letter addressed to
Mr. H. Potter.

3. Odd things

. began happening in the
neighborhood

3. Before Harry can open his
o b Bl letter, Uncle Vernon snatches it
m-.::'. ?ursley noticed a cat reading a K _t_f,ii'l’_""’:_r "»"_4';,.;“‘ R 8- ?U::f hrn;. S;;tq\:ts, reads it, and
» Slrange people celebrating on SRR EN S— v B gets ve :
he streets, and hears whispers about §S. ':"he day at thovzpo_s_t_:;rrls_qﬂﬂre?l_ly‘ 5
® Potters. B well. : A

9. Mr. Dursley is afraid of being Y, 0 T,:,l“.‘.' l’,‘.",.‘-lr = rvwl.-’ 'r‘ ) et
associated with his Frake 1o move. Srer

sister-in-law, herfi ":4" s [ s
husband, Potter, or her son, Harry, ey e

4. Uncle Vernon refuses to give
the letter to Harry, and he and
Aunt Petunia decide to ignore
REnCer away aun Aol it.
7. The snake looks at Harry and
swinks. Then Harry and the snake &
~have a CO"Y_?i»E'iS%,,;Ex : 5. The next day, another letter
8. Dudley knocks Harry out the Sl arrives for Harry, but Uncle
10 see the snake move, and suddenly, ' Vernon intercepts it again.
the glass on the front of the display
disappears. The boa constrictor
leaves the exhibit frightening all the
patrons

€ IUrns up on Privet
0

and McGonagall i
meet him. agall is there ¢

7. Dumbledore confirms € rumors
that McGonagall has been hearing
Voldemort killed Harry's parents,

s and Lily, but was then

6. Yet another day comes, and
Harry tries to sneak out to get
his letter, but Vernon is ahead
of him once again.

9. Harry has a lighten ng-bolt shaped
ar on his forehead where

7. On Saturday, twenty-four
Remort's curse hit him, ks

9. They inal
night, Sut dsoetll
letters arrive for W

10. The family is ne
that Uncle Vernon |

11. Harry remem
next day is his b

12. Uncle Verno
a cold, tiny sha
in the middle of
a storm, convin
letters will read
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1. Alfred is at home bruised and
battered

[2. Alfred tells his Aunt he fell off o &

fence

3. Alfred sleeps all day and finally
leaves the house only to hear that

Major, and Hollis are looking for hjm_‘

4. Alfred thinks he sees Major and
runs across the street into Mr
Donatelli's gym and tells Mr. Donatelli

he wants to be a fighter

1. Its Monday and Alfred is running ir
I the park in the early morning hous

officers. He tells them he is in trainir}

With Donatelli

3. Lou Epstein talks to Alfred privatel
about the robbery and . Alfred says }
didn't hear anything about the robbers

§5 Henry tells Al‘fred that he is
delighted that he will now be at the

k1. Donatelli takes the height and

weight of Alfred;

'2. Donatelli explains that there is no

éploce to hide in a boxing ring and thatf

f you have to earn and work your way
_into the ring

3. Donatelli tells Alfred that there ar
days he may want to quit and that
people will tell him not to practice but
Alfred must stay positive

] Alfred ge’ts made fun of for goirrng‘v
to pray for "Whitey's God”;

4. Alfred tells Donatelli that he wan

fto be somebody special. A champion

1. Alfred is ready to begin boxing and
arrives at Donatelli's gym;

2. The gym is hectic with men of all size
and shapes shadowboxing,

exercising, hitting the back jumping rorf

and etc.;

3. Alfred runs Into Dr. Coréy who has hi}
¥ work on sit ups to make his

¥ stomach “like a rock”;

4. Alfred works out in street clothes
because that is all he has Alfred gets
called trash because of this:

5. Bud tells the gym not to say anything
to Donatelll because everyone
deserves a second chance;

I'6. Donatelli leaves a ticket for Alfred to
| meet him at Madlso Square Garden
S

i

2. Alfred sees Major and Hollis at

church hiding in the back
[3. Alfred starts ihinkn b? Jam
again in church. Hoping that Major
fand Hollis don't beat him to bad;

4. Alfred knows that the next day h

h will be asked about the attempted
) robbery and James by the Epstein's

1. Alfred arrives at Madison Square

Garden with Henry:

2. Alfred and Henry sit 10 rows away
from the ring :

3. The fight begins slow and then
comes to a instant end when Junius an
Willie bump heads and Willie's too
injured, thus causing Donatelli to stop
the fight:

4. Henry, Alfred. and Jelly go in the
back to meet up with Donatelli Dr
Corey. and Bud Martin:




Farewell
to

lanzanar
b
Jeanne W);katsuki

1870 U.S.
Naturalization Act

|-

1913 California

Alien Land Law

Immigration
Prohibits "Aliens Ineligible

uss
Arizona

on Pearl Harbor

Prasident Franklin Roosevelt
Authorizes Japanese Re-

| bombing of Pearl Harbor,

| Papa returns home and

! his Japanese flag

- and documents linking him
to The FBI takes
hin for a year.

Pages 95-103

shrewd ,.
subdued ,.
stark ...

The family moves to a
larger barracks. Internees

{ are allowed o go outside
t . Papa makes a
I garden: Woody

6 10 wait to be drafted
rather | Volunteer,

cannot be tried

double jeopardy
twice for the same

Restricts Immigration | | for Gitizenship.* (i.e. Asian Act
Houston & James | | of Asians and Denies :mn?ig;rants;]gmv(n Ov/v\nlng Stops All Asian
D. Houston Them Citizenship St T Immigration
Pages ix-9 Pages 10-22 | Pages 23-34
lindispensable,. internment,. | mischievous...
, vigil . ominously .. | ventilated ,.
- wrenching .. alleviate .. | ironically,.
: ‘After hearing about the Jeanne's family is forced Woody takes charge of the |

out of Terminal Island; they
find a place in Boyle patch holes and clean up
Heights. Several months | the barracks. The

later, they are bused tothe | internees have to.deal with
Mas?hna“r!,ntemment | crowged conditions, filthy
Camp¥hey find out Papa | |atrinesie d plumbing that
is being*detained in [daho. | Jose gt

| Pages 104-116 | Pages 117-132
semblances ... posthumous,..

family by having everyone

location to

Camps

o
J
APANESE /s
Feb. 19, 1942 Feb. 1943
December 7, 1941 | Executive Order | [/aPanese-American
Surprise attack 9066: 442" Infantry

FDR Announces
its Formation

Camps.

invulnerable,.. assimilate ...
aloof ... lethargy ...

Schools are built; Jeanne
attends 4" grade. She
tries to fit in by trying out
for the many activities
organized by outside
volunteers. Papa forbids
. herto become a Catholic.

Jeanne's sister Eleanor has
a baby boy. This brings
Mama and Papa closer
together. Jeanne develops
a sense of separateness.
Woody is drafted. The

Sup! ourtrules against
theda rnment.

5" Amendment

fright to remain
silent !

Pages 35-46

edicts ..,
tangible .,

convulsive ...

Papa arrives at Manzanar

from North Dakota.

Jeanne studies catechism

to become a Catholic.

Woody's wife has a baby.
The sogiologists want the
famili gether.

Pages 133-141

taut ..

pathetically ,.»
sustenance .

The U.S. drops an atomic
bomb on Hiroshima. Japan
surrenders. Internees begir
to leave Manzanar. Papa
wants to design a housing
project and use governmen'

loans tasfinance places for

the-dapanese (o live.

Pages 47-59

metamorphosis,.

defer ...
arrogance ,.

Papa leaves Japan for a
better life in America. He
meets Mama, marries her
and has nine children.
Papa uses his skills to

help people at Manzanar,
e.g. tures.

Pages 142-156 | Pages 157-168 | Pages 169-182

conjure .,
disdain ,..
bleak ...

Woody went to visit Papa's
aunt in Hiroshima, Japan.
Papa goes to Lone Pine to
buy a car and drives the
family from Manzanar to So.
Cal., under the influence. The

fa s to.a housing.
pr%“h‘

Pages 60-71

I
interrogator ... | accumulated

brooding .. perimeter .
lurching ...

| Papaiis interrogated by the
| FBlin North Dakota. When

| he returns, he isolates

| himself from his family and
community. He gets drunk
| andithen verbally and

physically.abuses his
famity g e

benevolent ...
| acquiescence, .

potency ..

Jeanne begins to feel
something is wrong with
her for being Japanese.
She is not allowed to join

. the Girk Scouts, pu;gnstead

partigipates in school
activities IS«

||Dec. 18, 1944
U.S. Supreme
Court rules that

No Loyal Citizens| |Aug. 14,
Can Be held in . o

Hiroshima Nagasakil |
August 6, 1945 August 9, 1945] ||

Japan

Surrenders!
- —————

debris ..

Six men beat up Fred T. for

being an Inu. A young
| cook is arrested for the

’ crime. Joe K. stirs up the
| crowd. A riot takes place

and stops after two
i inte&mﬁpg by the

militaryBoliees.

diverged ,»
mortified ..
capitulate ..

Jeanne and Radine go their
separate ways in high school
Papa moves his family to San
José. Jeanne wins the
Carnival Queen contest. The
staff tries ta fix the results,

Ls  finds out and

thr hey let ~
Jedfhe'Weedmenhe queen.

Nov. 7, 1945/ [p,

Manzanar Camp
Officially Closes

Pages 72-80

w | Simultaneously .

Isg

| Geng

Nis
Gena

n

June 1952 |
blic Law 82414 |
Grants Japanese || San
Aliens the Rightto || Gens
B | durin

ecome Citizens |
Pages 81-91 mwem
e

i

goad ..
lament ..,

The camp administrators
give each family a
Christmas tree. Every
internee over 17 is requirad

to fill gath.
Woena B i
los U.See

Pages 185-203 _ .

suffice ..

subterranean...
comprehensible...

Jeanne returns to the
camp with her family thirty
years after her internment.
She realizes who she is

a herself. She Says

Snilf
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W Anteny, Octavius andl Lepidus draw up
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T N e novlest Komon 0‘(’ them
Antony calls Brutus rocfor Who *h‘u(y

Q\\.‘ He wos dhe on'y c,:,nspi |
acted Lo the benedit of Kome.

o TSR

(;easar host apeatsm( fels Brutus he
Wil see fum dlurvag the impencling batle.




. ——
. ——

e ———— - -

- . —




~ Vg SOWQ doc

4 <ol D) \?’rh-n'r,v,/ ok 2 dlf_

Winkd HSA anitel 1 by oyl f10f
NS Aol = © )

5 909

6 o\;&éﬁ o

1)
it \\;6_0'“’\ W

AN X
[ ,v\\ﬁv \*‘1“.)\
A \Leu%\v\o‘%h

“'60() o

9 J'l
TORHY) TN










Character
Based

Chorocter Education of the Morkkila Center for Applied Hhics

¢thics programs for ‘communities that learn, live, pray, or work together
www.scu.edu/character

R E E

P
|

1. Background
Build a context for

the ideas, places,
persons, or events in
today’s reading.

2. Wordwall

Add five words to the
wordwall after
explicit instruction
and practice.

3. Review

Review the most
important timeline
events from the
beginning .

4. Read
Read the selection
for today.

5. Timeline 7. Activity 10. Write
Agree on the most Explore the reading | Every student writes
imparan avants it winaisia oGzl | asort product from

to
information

break it down by setting

where - who







ehmmmednnqﬁmaﬁMu&duemﬂatfa;AppﬁaaEﬂﬁm
¢thics programs for ‘communities that learn, live, pray, or work together
www.scu.edu/character

Character
Based

P R R

1. Background 3. Review S. Timeline

Build a context for Review the most Agree on the most

the ideas, places, important timeline important events in

persons, or events in '  events from the today’s reading, and

today’s reading. beginning . list 3-5 on the
timeline.

2. Wordwall 4. Read

Add five words to the Read the selection ' 6. Map

wordwall after for today. Add to an ongoing

explicit instruction map, chart, or other

and practice. graphic organizer.

9. Analysi
Analyze the key
paragraph closely.




history connection

ehmmmednnqﬁmaﬁMu&duemﬂatfa;AppﬁaaEﬂﬁm
¢thics programs for ‘communities that learn, live, pray, or work together
www.scu.edu/character

Character
Based

P R R E E

1. Background 3. Review S. Timeline 7. Activity 10. Write

Build a context for Review the most Agree on the most Explore the reading | Every student writes
the ideas, places, important timeline important events in | with a visual or oral |a short product from
persons, or events in '  events from the today’s reading, and | language activity. today’s prompt to
today’s reading. beginning . list 3-5 on the

timeline.
2. Wordwall 4. Read
Add five words to the Read the selection ' 6. Map
wordwall after for today. Add to an ongoing . . :
explicit instruction map, chart, or other [Le@lgisiglof ng grap hic:
and practice. graphic organizer.

onhe set of directions
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1 don't understand
ol this “hate™ in th
world, Itwas a
and
bleak
awful-sounding

word

Mama, no doubt, was
thinking of the mother
ot Manzanar who had
already received a
Posthumaogys
Congroessional Medal «
Honor

But I myself didn’t
cry about Papa, or
have any inkling o

what was
wrenching
Mama’'s heart,

Yet, the very idea of
the oath itsell becam
the final __goad

that prodded many
once-loval citizens to
turn anti-American,

During that first
summer and fall of
sandy congestion and

wind-blown boredom,
ehi b







history connection

ehmmmednnqﬁmaﬁMu&duemﬂatfa;AppﬁaaEﬂﬁm
¢thics programs for ‘communities that learn, live, pray, or work together
www.scu.edu/character

Character
Based

uses language \ |
visual, oral 7. Activity 10. Write
Explore the reading | Every student writes
I with a visual or oral | a short product from
b ul I d S th eme language activity. today’s prompt to
connect to the unit
S 8. Discussion theme.
2. Wordwall 4. Read Prompt in depth
Add five words to the Read the selection ' 6. Map discussion with 11. Close
wordwall after for today. Add to an ongoing questions from the 9 | Close by extending
explicit instruction map, chart, or other | territories. today’s lesson to life
and practice. graphic organizer. and the world
9. Analysis
Analyze the key
paragraph closely.
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sheathing p.37
tattered p.38
mercilessly p.38
detest p.39
Keoeper of the Winds

Ulysses tells
the story of his
wlventures 1o
Acolus Acodus
Ives him o bag

OF wind to help

hin get |

MO

Ulvsses' ¢ wn
think he 15
hoarding loot in
_____ the bag. They

Cul it open and

are blow n back

1o Acolus

dispatched p.43

brawling p.41 inhabitants p.49 sty pg.60

Mo If»‘l" P ‘1¢ nal ).4 p|Unge pgs1
- tunic pg.62
1::,-r-lr<‘:n:‘;'vw. | Chce p 47.58 QUl"Spg64

bired and

M

venerable p.57

H
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ungry. |
ind men |
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On March 15 in 44 bc a group of senators assassinated Caesar, The
story of the assassination has become the subject of many plays and
other works of art, including this painting by Wtalian Vincenzo
Camuccini.

31uhus (!Eaear
o ;’»mc»ur E@gm' /

Many ﬂmnnu

Mark Antony succeeded Julius Caesar as ruler of Rome after Caesar was

assassinated. His rousing oratory tumed the population of Rome

against assassins Brutus and Cassius, and he drove them from Rome.
He ruled Rome after Caesar’s death, but when Antony allied himself
with Cleopatra of Eqypt, he was branded a traifor. The combined forces
of Antony and Cleopatra were destroyed by Octavius at Actium and
Antony, deserted by most of the remnants of his troops, committed
suicide about a year later.

Mancus Junius Baurus

Roman political leader Marcus Junius Brutus participated in the 44 be
conspiracy to assassinate Julius Caesar, who had seized power as
dictator of Rome. Following the assassination, Brufus fled to
i n— i ‘ - Macedonia to raise an army. He committed suicide when his army was
/ webmﬁon at ﬂ,e co}osm’ Sooths.wer- “I can tell viou viour future s ‘ e defeated by troops led by Mark Antony and Caesar's nephew Octavian.
o and it will come true if you believe!” o s T \ S ——— g m “

for this beautiful |
vase that belonged| $
to the Queen. p
Pick itupat vIxX |
West Roman St.

r Sal 3
Julius aesar sculpture
(For a limited time only)

;y,‘j'.
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In Honor Of ; Mr. & Mvrs.
Wakatsuki
Location ; Barrack # 16 .
We're celebrat ing Ko & Riku
Wakatsuki's 25" weddi ng
anniversary,.
Date ; September 1 , 1049
We invite everyone to come &
celebrate with us this
marvelous & special moment.
Please dress formal.
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history connection

Character
Based

9 territories

or

inevitable conflicts
or
8 W’s

who what when where why A

how what if we

Chorocter Education of the Morkkila Center for Applied Hhics

¢thics programs for ‘communities that learn, live, pray, or work together

www.scu.edu/character

E

E

b most
nts in

graphic organizer.

7. Activity

Explore the reading
with a visual or oral
language activity.

8. Discussion
Prompt in depth
discussion with
questions from the 9
territories.

9. Analysis
Analyze the key
paragraph closely.

10. Write
Every student writes
a short product from
today’s prompt to
connect to the unit
theme.

11. Close

Close by extending
today’s lesson to life
and the world




history connection

Character
Based

Chorocter Education of the Morkkila Center for Applied Hhics

¢thics programs for ‘communities that learn, live, pray, or work together

www.scu.edu/character

ethics content

and practice.

E

E

most
pnts in
g, and

going
nap, chart, or other
graphic organizer.

7. Activity

Explore the reading
with a visual or oral
language activity.

8. Discussion
Prompt in depth
discussion with
questions from the 9
territories.

9. Analysis
Analyze the key
paragraph closely.

10. Write

Every student writes
a short product from
today’s prompt to
connect to the unit
theme.

11. Close

Close by extending
today’s lesson to life
and the world




history connection

Chorocter Education of the Morkkila Center for Applied Hhics

¢thics programs for ‘communities that learn, live, pray, or work together

Character

Based

www.scu.edu/character

P

E

E

1. Background
Build a context for

theme

3. Review
Review the mos

S. Timeline

ethics connection
basis for writing prompt

7. Activity

Explore the reading
with a visual or oral
language activity.

8. Discussion
Prompt in depth
discussion with
questions from the 9
territories.

9. Analysis
Analyze the key
paragraph closely.

10. Write

Every student writes
a short product from
today’s prompt to
connect to the unit
theme.

11. Close

Close by extending
today’s lesson to life
and the world







history connection

Context
Question

Product

3 Standards

the ideas, pl
persons, Or §
today’s read

2. Wordwall
Add five words to the
wordwall after
explicit instruction
and practice.

Read the selection
for today.

Chorocter Education of the Morkkila Center for Applied Hhics

¢thics programs for ‘communities that learn, live, pray, or work together

6. Map
Add to an ongoing

map, chart, or other
graphic organizer.

www.scu.edu/character

E

rompt In depth
discussion with
questions from the 9
territories.

9. Analysis
Analyze the key
paragraph closely.

10. Write

Every student writes
a short product from
today’s prompt to
connect to the unit
theme.

11. Close

Close by extending
today’s lesson to life
and the world




Chorocter Education of the Morkkila Center for Applied Hhics

¢thics programs for ‘communities that learn, live, pray, or work together

Character
Based

www.scu.edu/character

E

the ideas, pl
persons, or

Header, or
today’s read

Theme Repeater, or
Theme Activity

2. Wordwal
Add five wo
wordwall aftg
explicit inst
and practice

Analyze the key
paragraph closely.

10. Write

Every student writes
a short product from
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1. Background
Build a context for

the ideas, places,
persons, or events in
today’s reading.

2. Wordwall

Add five words to the
wordwall after
explicit instruction
and practice.

3. Review
Review the most
important timeline
events from the
beginning .

4. Read
Read the selection
for today.

5. Timeline

Agree on the most
important events in
today’s reading, and
list 3-5 on the
timeline.

6. Map
Add to an ongoing

map, chart, or other
graphic organizer.

7. Activity
Explore the reading

with a visual or oral
language activity.

8. Discussion
Prompt in depth
discussion with
questions from the 9
territories.

9. Analysis
Analyze the key
paragraph closely.

10. Write

Every student writes
a short product from
today’s prompt to
connect to the unit
theme.

11. Close

Close by extending
today’s lesson to life
and the world
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today’s reading. beginning . list 3-5 on the connect to the unit
timeline. 8. Discussion theme.

2. Wordwall 4. Read Prompt in depth
Add words to the | Read selection | 6. Map discussion with 11. Close
wordg:‘after for tomB Add to an ongoing questions from the 9 | Close by extending
expliCit instruction map, chart, or other | territories. today’s lesson to life
and practice. graphic organizer. and the world

9. A4is

Analyze the key

paragraph closely.
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CBL Leadership




CBL

LEADERSHIP




CBL Leadership is organized around the content
and themes of the Global Studies and American
Studies utilizing 6 chronological themes.

Reading of novels, informational text and primary
source documents will follow the 10th grade World
History and the 11th grade U.S. History standards.
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Independent Study




INDEPENDENT
S T U D Y



CBL Independent Studies presents a subset of CBL
Leadership in independent study format for rural,
small school and home schooling settings.

Lesson plans are refined to allow students to
complete assignments independently.
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Newsworthy



Newsworthy uses a news aggregator and over 10 news
sources to selects daily news and ideas to help
educators form character and ethics through teaching
informational text in secondary English, Social Studies,

and Advisory classes.

cblnewsworthy.org
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Content curricula




CBL Science

The science knowledge
and skills to live with
character in the world
of today and tomorrow.




Biology



High School Biology/Life Science

BSCS Biology, An
Ecological Approach,
BSCS Green Version,
Tenth Edition [2006].
Dubuque, lowa:
Kendall/Hunt Publishing
Company. [BSCS=
[Biological Sciences
Curriculum Study]




Character

Quarter| Biological Theme Theme
| The World of Life |Responsibility
2 Continuity of Life Change
Diversity and
3 Adaptation in the Justice
Biosphere
Functioning
4 Organisms Courage
Patterns in the .
5 Integrity

Biosphere




Earth Science



High School Earth/Physical Science

7 — o

Earth Science, Geology, the EART*'ESC'ENCE
Environment, and the
Universe. [2005]. Glencoe/
McGraw-Hill with the
National Geographic
Society.




Earth, Space and

Quarter| Physical Science Character
Theme
Theme
Composition of the i
| Earth Responsibility
The Surface of the
2 Earth Change
3 Atmosphere and Justice
Oceans
4 Dynamic Earth Courage
5 Beyond Earth Integrity




Human Science



HUMAN SCIENCE

engaging life science and health with ethics for the high school:

choices, changes, and tools for everyday life




HUMAN SCIENCE

. lessons may be used together to constitute a tu
science program or as a supplement to the adopted
text

science and health content arranged around relevant
ethical topics

web based using a variety of non-text materials

focus on changes I can make and habits I can build
as a foundation for building ethics




